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Introduction

In this module you will be learning all about economics concepts with everyday applications.
You will learn to appreciate the value of money, understand your usage patterns of goods and
services, understand how changes to your neighbourhood and society as a whole influence
your behaviour. The module will provide you with a broader understanding of economic
principles and its practical value. The aim is not to teach facts or rules but to inculcate a different
way of thinking.

You will build on your existing knowledge and skills, as well as develop new approach to
learning in a more advanced style, similar to that used in a University module.

There will be a final assessment, including a mini quiz and presentation. You will be awarded
a grade of Pass, Merit or Distinction, depending on the quality of your work.

The | essons follow a 5 E®6s structur e:

Engage | a starter activity that will recap the homework given

Explore | an opportunity for you to develop your own ideas about the concepts in the lesson,
through hands on practical or paired/group discussion

Explain | an opportunity for you to share and consolidate the learning of the explore stage,
ensuring that misconceptions are rectified

Extend a further activity to extend your understanding either through exploring a more
subtle aspect of the concepts covered in the lesson or by applying them in a new or
different context

Evaluate | You will have the opportunity to reflect not only on what you have learnt during the
lesson, but more importantly how you have learnt.

The lessons are intended to take 55 minutes.

Each lesson is supported with a homework assignment.
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Learning Objectives

Lesson 11 What is Economics

Objective: Introduce the concept of economics. To define it and understand its components
Key Questions: What is economics? How is economics and capitalism linked?
Key concepts/terminology: Economics, Consumer, Capitalism, Democracy

Lesson 21 What is Economics i A Case Study

Objective: To understand the value and contribution of economics
Key Questions: Why are loom bands popular? How will suppliers react to this?
Key concepts/terminology: Competition, Supply and Demand, Value, Consumption

Lesson 31 Application in Society

Objective: To investigate the Role of Economics. Identify it in your neighbourhood.
Key Questions: What work do people do? How do they pay their bills?
Key concepts/terminology: Employment, Income, Environment, GDP

Lesson 41 Economic Theories

Objective: Introduce 3 key economists and economic theories
Key Questions: What are the consequences of not saving? ldentify exploitation of workers
Key concepts/terminology: Wealth Creation, Exploitation, Spending & Saving

Lesson 51 Wealth Creation

Objective: Build Knowledge on Wealth Creation

Key Questions: How do markets and people create wealth? What are Blue-collar jobs?

Key concepts/terminology: Adam Smit hés Wealth Creation,
Production

Lesson 61 Material Wealth

Objective: Build Knowledge on Welfare State & Material Wealth

Key Questions: Which country is best to live in? What is Welfare? Who benefits from it?

Key concepts/terminology: Al f r ed Mar shall 6s Material We
Spending; Supply & demand
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Lesson 71 Scarcity

Objective: Evaluate and assess knowledge on scarcity
Key Questions: What causes scarcity? How do wants and needs influence decisions?
Key concepts/terminology: L i o n e | Robbi ns 6 -making principlesy Choide e ¢

Lesson 81 Modern Growth

Objective: Building Knowledge on what constitutes Modern Growth

Key Questions: How can we benefit from economic growth? Why does demand differ?

Key concepts/terminology: P a u | Samuel sonds Modern Growt
Economic Welfare

Lesson 91 Economic Analysis

Objective: Evaluate and assess all knowledge learnt over the course
Key Question: What influences our decisions: competitor products? Friends? Family?
Key concepts/terminology: Wants vs Needs, Future Demand, Education

Lesson 10 & 1171 Presentations and Peer Review

Objective: Present draft of final presentation to peers.
Key Question: What did they do well? What could they do better?
Key concepts/terminology: Peer review

Lesson 127 Assessment Feedback

Feedback provided on es s a)yudestionsDolrmaedtartihdnea d
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Lesson 1: What is Economics?

Learning 1 To define economics and understand its components
Objectives: i1 Discuss the differences between countries
1 Differentiate between democracy as a political system and
capitalism as an economic system
Key Terms:

Economics: Is a social science that studies how society chooses to use limited resourc
Capitalism: Is an economic system

Consumer: Is a person who uses products and or services especially for personal neeg
Working Class: Members of a society that work to earn a salary

Democracy: Is a political system allowing citizens to vote

Goods and Services: The outcome of human ef fort
needs

Society: A group of people living together in a more or less ordered community

Social Science: The study of human society and social relationships

Reasons for Studying Economics

AEconomics is a study of mankion&oi wrohe &f dre
in his textbook: Principles of Economics. This definition is as true today as it was in 1890,
when the first edition of his text was published.

So why should you, a pupil in the 215t century, study economics? There are three reasons.
The first reason to study economics is that it will help you understand the world in
which you live. There are many questions about the economy that may interest you. Why
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are apartments so expensive in London? Why do airlines charge less for a round-trip ticket
if a traveller stays over a Saturday night? Why is Keira Knightley paid so much to star in
movies? Why are living standards so poor in many African countries? Why are some
countries poor? Why do some countries have stable prices and others have prices that
fluctuate frequently? Why are jobs easy to find in some years and harder to find in other
years? These are just a few questions that the study of economics can answer.

The second reason to study economics is that it will make you a more aware of the
economy around you. As you go about your life, you make many economic decisions. While
you are a scholar, you decide if you will go to university, what you will study and how long
you will study. Once you take a job you will decide how much of your income you will spend
and how much you will save, and how to invest your savings. Someday you may find
yourself being an entrepreneur of a small business or running a large multinational and you
will decide what prices to charge for your goods and services. The insights developed from
the study of economics will give you a better understanding on how best to make these
decisions. Studying economics will not by itself make you rich, but it will give you some
tools that may help in that endeavour.

The third reason to study economics is that it will give you a better understanding of
both the potenti al and the I imitations of t
guestions are always on the minds of governm
and parliament. What are the burdens associated with alternative forms of tax? What are
the effects of free trade with other countries? What is the best way to protect the
environment? How does a government budget deficit (shortfall) affect the economy? As
voters, your family and friends help choose policies that guide t he al |l ocati on
resources. An understanding of economics will help you appreciate the responsibility of
voting. And who knows: Perhaps someday you may end up as one of those policymakers
yourself?!

Therefore, the principles of economicscanbe appl i ed t o many of | i f e

Taken from: Mankiiw, N.G., Principles of Economics, pg ix

Write down your definition: What is Economics?

Economics is
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Try the Puzzle Defining Economics

There are different ways to define economics. This definition will be used throughout the
course. Fill in the empty spaces from the words below:

Economics is a science that studies how

(individuals, governments, firms and nations)

chooses to use resources, which have
uses, to goods and
for present and future to

unlimited wants and

CONSUMPTION SOCIETY SATISFY  SERVICES

ALTERNATIVE SOCIAL LIMITED NEEDS PRODUCE

Now that you know the definition of economics, take a closer look at the various
components that make up its meaning.

Economics is a nA.Soci al Scienceo

A social science is the study of human society and social relationships. It is concerned with
society and the relationships among individuals within a society. The main social sciences
include economics, human geography, political science, demography and sociology.
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AConcerned with the way society chooses
Emphasis is placed onthe wor d fichooses. 0 What i s osghlobsen?
therefore influences decisions and is influenced by the decisions that people take.

Economics and the economy do not operate by natural forces, like the weather.

There are choices to be made about how the economy operates. People make these

choices.

ATo employ its |Iimited resources?o

Limited Resources include: gas, fuel, water etc. It is limited because is only a finite amount
available like a monthly salary to buy those things that are needed.

Resources can also be people and labour. A company can only employ a certain number
of people. Smaller companies can employ fewer people than larger companies. Because
the number of people that can be employed at any given time is limited, there may not be
enough jobs for everyone and this may lead to unemployment. Therefore unemployment
may be higher in poorer companies because there are limited jobs available.

AWhich have alternative useso

Resources can be used wisely or unwisely. Because resources are limited decisions need
to be made about the best way to use those resources. E.g. If space becomes available in
a mall choices need to be made about what is the best use of that space E.g. Should
McDonalds use the space or should it be used by Primark. The use of alternatives is also
important in the use of natural resources. Such as throwing away paper versus recycling
paper, and turning off the water when you brush your teeth.

ATo produce goods and servicesao

In economics, goods and services are the outcome of work to meet the wants and needs
that people have. Therefore outputs can be physical goods or intangible services. In other
words goods can be seen and touched such as shoes, cars, houses, clothes and phones.
Services are provided by other people such as a waitress at a restaurant, visiting a doctor
or a barber. The consumption of goods and services is assumed to provide utility
(satisfaction) to the consumer.

AFor present and futureo

People continue to use resources to produce the goods and services that are consumed
immediately and still plan wisely for the future. An immediate use of goods is buying food
or the latest technology of a product. A future use of goods is saving forests so that trees

will be available in the future.
Taken from: Teachingeconomics.org

Capltallsm Capitalism is an economic system based on profits. In a capitalist

system individuals have the right to own property and businesses.
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Therefore individuals or corporations are able to accumulate wealth.
Because capitalism is a system based on ownership, it encourages
the production of goods and services. While others sell their mental
and physical abilities for a salary in order to live. Most Western
nations are capitalist to some degree.

Democracy Democracy is a form of government elected by the people. In a

democracy the people make up the government. It is a political
system, which allows individuals the right to vote, express opinions
and assemble peacefully to express their beliefs. Most Western
countries are democracies.

Citizens are able to participate in government by choosing the
government through free and fair elections and politicians represent
their constituents. Democracies ensure active participation of the
citizens in politics and civic life. In a democratic society, eligible
citizens are able to vote for the passing or rejecting of laws, run for
office during elections, join political parties, sit on boards or
committees, criticize or protest against the government, and receive
a fair trial if accused of breaking the country's laws.

Taken from: Diamond, L., What is Democracy

exercise  -amily Tree Evolution of Capitalism

Complete the 4 boxes on the below diagram, indicating where the
previous generations in your family lived, and what they did for a living.

In this exercise you are asked to describe yol
thinking back through the generations that came before you, how did the evolution of
capitalism and its class structure affect your ancestors?

Capitalism began over 200 years ago, in Western Europe. Gradually it grew and spread,
so that more and more of the world was gover
parts of the world, capitalism is a relatively recent development i indeed, there are still a
fewpartsof the worl d that are not <capitalist (ei
yet, or because capitalism was rejected in favour of a different system). In modern
capitalism, the vast majority of people now belong to the working class: that is, they (or
members of their family) must work for someone else in return for money, which they use

o n ... ﬁartment SUPPORTED BY
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to support themselves and their family. There are big differences between different groups
of workers (in terms of their skills, their income, and their relative degree of security) 1 but
the majority of people are workers nonetheless. A small portion of society operates their
own small businesses or farms. And a very small portion of society either own enough
capital to support themselves without working, or else they work as top managers of larger
companies in which most of the work is performed by paid employees.

BRANCHES:
Where did they live?

TREE TOP: You
Where do you live?

What did they do?

| ROOTS: Your Great-Grandparents
TRUNK: Your Grandparents Where did they live?

Where did they live?

What did they do?

g Orvmtmecom
Taken from: www.economicsforeveryone.com
o - .. ?fpartment SUPPORTED BY
me Brilliant for Education ~ MAYOR OF LONDON
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How f ar back in your family _
classo? That i s, f orasyouw familykeeny Answer the following

working for someone else for pay (salary), in order to support question:
themselves?

Did any of your previous generations move from another _
country or region in search of work? What was their main motive Answer the following
in moving? guestion:

Goals and For example, in 2003, people ages 10-24 bought one third of all CDs,
tapes, and digital music downloads sold in the U.S., spending $3.9

Dreams billion (Recording Industry Association of America, 2004 Consumer
Profile). In a democracy the right to vote is reserved for those 18
years old and over. However, in a capitalist economy young people
can Avoteo with their Pounds a
before they have the legal right to vote. You ask how?

Many learners have part-time jobs. Also, sales tax is collected on
most purchases. Learners are also connected to the economy
because they are the future workers, producers, owners, etc., and
the skills they gain and choices they make can affect the extent to
which the economy prospers or falters. Also, the health of the
economy may determine what occupation students may choose one
day. Therefore learners are connected to the economy through their
lifetime goals and dreams.
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CASE STUDY

By Todd Hixon
4/10/2014 @ 3:30PM 22,308 views

What Kind Of Person Prefers
An IPhone?

My post about reasons for switching to iPhone from Android (more) spurred many comments,
including quite a few that went to Awhat ki
[some a bit less than flattering]. This made me wonder how, in actual fact, people who prefer
the i Phone differ from people who prefer A

a strong lead over Android in app quality several years after Android surpassed iPhone in market
share: new apps and new features keep arriving on iPhone well before Android. What might the
characteristics of iPhone users tell me about why that happens, and how long it is likely to last?
| turned to a market research tool called CivicScience® that is very well suited to answering
these questions. CivicScience constantly runs surveys on hundreds of web sites, asking
questions about product s, preferences, and

database of over 300 million responses from 27 million people. | searched this database, looking
for relationships between consumersdé6 prefe

for other products, and their demographics.

The results takewetilgeht fs@r raveiadd hitiwsmdderFor ex a
population is 49% male and 51% female. However, the survey data shows that adults who prefer
Android (AAndroid peopled) are 56% mal e and
preference, 49% of Android people would be male, the same percentage that males represent
in the total adult population. The actual result of 56% indicates that gender is a factor in Android
preference, and the ratio of 56/49 indicates how strong a factor. 56 is 14% more than 49; in the
parl ance, Andr avied gh ¢ o p If @ r i amnad r@raitg rmwiehriPhdng or
Android users over- or under-weight reveal the characteristics of people who prefer each
product.®
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Characteristics of iPhone & Android People

< Under-weight | Owver-weight >
Hawe a graduate degree
Hawve only high school education
Household income =5125,000
Household income S50,001-575,000
Professional fmanagerial job
Computer/technical job
Follows technology news
mobile phone onlby
am "addicted"” to digital devices

Hard liquor is my favorite alcoholic drink

e Lk -203%

= iPhone People  m Android People

Characteristics of iPhone people versus Android people:

1 Highest level of education attained? iPhone people are more educated: they over-weight
+27% for graduate/PhD education and under-weight -33% for high school education.
Android people show the same pattern to a much smaller degree: +8% for graduate/PhD,
-12% for high school.

Household income? iPhone people are more affluent: they over-weight +11% for
>$75,000©), +30% for >$100,000®)and +48% for >$125,000©. Android people are much
less affluent but still have above average means: they over-weight for income categories
above $50,000 but to a much smaller degree: +4% to +14%.

Age? There are no significant differences. Both iPhone people and Android people have
the same age distribution as the U.S. adult population up to age 65.

Current occupation? iPhone people are professionals and business people; they over-
weight +38% for professional/managerial and +31% for operations/sales. Many Android
people are techies: they over-weight 50% for computer/technical/medical and only slightly
for the two preceding categories. Both iPhone and Android under-weight for blue-collar
and retired populations.

Do you follow technology news? Both iPhone and Android people do, but Android people
do a bit more: they over-weight +35% versus +22% for Apple AAPL +2.33% people.

Do you have a land-line phone? (Cutting the land-line cord is a good indication of early
tech-trend adoption.) Both groups over-weight strongly for cutting the cord: iPhone +25%
and Android +30%.

ogs *® Department
me Brilliant cus for Education ~~ MAYOR OF LONDON

SUPPORTED BY

© Achievement for All 3As 15


http://www.forbes.com/companies/apple/
http://www.forbes.com/companies/apple/

Achievement for All /!\

SCHOOLS www.afa3as.org.uk

1 Are you addicted to your digital devices? Can you guess which group is more addicted?
Drum roll € itbébs the i Phone -weight, falabeadwof t h
Android people at +39%.

And, a few to ponder:

How many cars do you have? Android people over-weight +20% for 3 cars, while iPhone
people over-weight +11% for one car. Is iPhone more urban?

What kind of alcoholic beverage do you prefer? Both iPhone and Android users under-
weight strongly as teetotalers, and Android users overweight +29% for hard liquor.

Which brand of German car would you choose? Both iPhone and Android users over-
weight for Audi , and under-weight for Mercedes, by roughly similar amounts.

What This Data Says To Me

Both iPhone and Android people are affluent, educated, eager digital device consumers, and
well-represented across the adult age spectrum up to 65.

Android people include more hard-core techies: they work in technical jobs and are more
comfortable with the more open but less polished Android user experience. And they are less
affluent, so the generally lower price of Android phones appeals to them more. Perhaps we are
seeing somegmodmmdédrod ibwulot ur e dehnicag and maaddrinking.d e ¢

iPhone people are a notch up the socio-economic scale: higher income, higher education, higher
representation in professional and managerial jobs. They are tech enthusiasts, but more as
consumers than producers: a big over-weight for digital device addiction, but none for technical
jobs.

Why does Apple retain the lead in app quality? The homogeneity of the iOS platform is one big
reason: ités much harder to develop for

This data sheds light on another big reason. iPhone is where the money is, and iPhone people
are the most enthusiastic tech adopters. T
persist: the problem with Android fragmentation is not going away fast [if at all], and Apple has
a strong franchise with the most valuable customers.

Source: http://www.forbes.com/sites/toddhixon/2014/04/10/what-kind-of-person-prefers-an-iphone/
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Evaluate i reflections on your learning today

1. What is economics? How are economics and capitalism linked?

2. What skills did you use to | earn

in todayobs

3. How do you feel about doing the rest of this module?
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Homework 1

To Do:

In the accompanying homework exercise book write a 2
paragraph essay on what have you learnt about economics and
how economics benefits you and your family?

Essay Writing
Guidelines

Structure your essay into 2 paragraphs.

T

The first paragraph should indicate the various aspects of
economics and how it benefits you personally.

The second paragraph should relate to how economics benefits
your family.

In your discussion include such elements such as:

© Achievement for All 3As

1 The terms discussed
1 The importance of democracy
1 The role of capitalism
1 How your family has changed over the years
91 Future plans you and your family may have
5
meBrilliantes  |ZEIE, wavonor ionoon

19




Achievement for All /!\

SCHOOLS www.afa3as.org.uk

Lesson 2: How do we use economics everyday?

Learning i To comprehend how economics relates to daily life
Objectives: 1 To understand the value and contribution of economics

Read the Case Study to begin to understand the impact a craze has on behaviour may
(your buying power) and also how your behaviour influences market behaviour.

CASE STUDY

B B ) Signin News Sport Weather iPlayer

NEWS MAGAZINE

LT World UK England N. lreland Scotland Wales Business Politics Health Education SclE

Video & Audio

25 June 2014 Last updated at 01:23 | fEWE =)

Magazine In Pictures Also in the News Have Your Say Special Reports

A craze for 'loom bands’

By Justin Parkinson
BBC News Magazine

Eight-year-old Mimi expiains-why she loves loom bands and demonstrates
the basics
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Why are "loom bands" one of the most popular toys in the world at the moment?

In this era of babies playing with tablets and young teenagers living and breathing social media, it
seems curious to find that rubber bands are a big thing.

Playgrounds and living rooms are under invasion from coloured bands. Children are spending hours
twisting them into bracelets. Parents are getting tired of picking them up from behind sofas and off the
floor. Some schools have even banned them after pupils used them as weapons.

The Rainbow Loom, a plastic device for turning small rubber bands into jewellery, has sold more than
three million units worldwide. The sheer scale of the craze can be seen in the stats for Amazon UK. All
30 of the best-selling toys are either looms or loom-related. The products top the sales list for every age
group except the under-twos.

The Duchess of Cambridge wore a loom band bracelet on her recent trip to New Zealand, and
David Beckham, One Direction's Harry Styles and the Duchess of Cornwall have done the same.

A jokey YouTube rant against rubber band bracelets, posted by an American girl called Becca, has
had more than two million hits.

Children use the looms, or their own fingers, to weave coloured bands into items such as bracelets,
necklaces and charms. They use dozens of different designs, recommended on YouTube and by word
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of mouth, including the "fishtail", the "dragon scale" and the "inverted hexafish". More ambitious projects
include skipping ropes, animal shapes and even a suit worn by US TV host Jimmy Kimmel
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Multicoloured bands sell for as little as £1.99 for 1,800. Rainbow Looms - frames used for
knitting the bands - retail at under £20. In an age when the toy market is dominated by more
complicated toys and expensive computer games, backed by marketing campaigns, how did
they become so popular?

Rainbow Loom was invented in 2011 by Cheong Choon Ng, a Malaysian-born former seatbelt
technology developer from Michigan, who noticed his daughters weaving elastic bands over
their fingers to make bracelets. Ng tried it but his own fingers were too big, so he built himself
a "loom" - a technology known to the clothing trade since at least the 15th Century - using pins
and a wooden slab. His daughters were impressed with the more intricate patterns this
allowed.

Ng developed a plastic version and set up a business manufacturing them, investing $10,000.
He got a toyshop to stock his product and, after it sold out within a few hours, other stores took
an interest. It spread from there and looms and bands can now be seen in schools and homes
around the UK and US.

"It wasn't driven by advertising or big companies," says Richard Gottlieb, founder of
consultants Global Toy Experts. "It's what | call the social network of the playground. It started
out in a specific geographical location and just spread from there. You get these phenomena
every few years. There's a difference between creating a product that sells and a phenomenon.
There's a bit of magic about it."

A school in New York banned loom bands after reports they had caused playground fights.
The Furness Academy in Cumbria did the same earlier this month, informing parents of the
decision by text message. "They felt they wanted to nip it in the bud," says a spokeswoman.
"Some of the children were throwing them around inappropriately. There were many tens of
them around left around on classroom floors."

"It's part of the charm of these crazes that the kids find something they can do at school until
they are banned," says Esther Lutman, assistant curator at the Museum of Childhood. "They
keep pushing new stuff, particularly in the summer, when they spend more time in the
playground together."

Concern over mess caused by discarded bands is echoed by the mother and blogger Big
Fashionista, who complains that "these pesky little bands get in more places than they really
should, my house is overrun with them". The US writer Hallie Sawyer describes Rainbow Loom
as "Silly Bandz on crack" which will "someday clog up every landfill in America".

In the Philippines, an_animal rights group has warned that "cute, but hard to digest rubber
bands" can block the intestines of pets who eat eat those left lying on the floor. This does not
seem to be a problem in the UK. "We've had no reports about this here,” says an RSPCA
spokeswoman.

Rainbow Loom is aimed at eight to 14-year-olds, but it has become popular among younger
children too. "They are loads of fun and you can make loads of shapes and rainbow colours,"
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says Emmie, seven, from Brighton. "Everyone in the playground is doing it," says Najwa, also
seven. "l like doing dragon-scale bracelets."

Rubber bands are hardly new. London businessman Stephen Perry took out the first patent in
1845, the stated use being to bind papers and letters. Children have long used them to make
catapults and bored office workers sometimes bind them together to make bouncy balls.

D Vulcanised rubber patented in Britain
Evolution of the rubber band in late 1843 by Thomas Hancock, with
Charles Goodyear doing the same in
the US a few weeks later

William Spencer is credited with
beginning mass production of rubber
bands in Ohio in the 1920s

A five-ton ball, consisting of 730,000
rubber bands, was created by Joel
Waul and bought by Edward Meyer
for Ripley's Believe It or Not in 2009

In 2011 Royal Mail revealed that
postal workers in the UK got
throughtwo million red rubber bands

per day
Similar crazes to Rainbow Loom have developed in recent years.Scoubidous - plastic strings twisted

together to make jewellery - launched in France in the late 1950s. They returned to prominence in the
mid-2000s and spread to other countries including the UK.

During the late 1980s, Slap Wraps, thin pieces of fabric-covered metal which curved into a bracelet
when slapped against the wrist, were popular,the New York Times describing them as "basically a
Venetian blind with attitude".

Rubber wristbands bearing the motto of the multiple Tour de France winner Lance Armstrong - "Live
Strong" - were a popular item until his fall from grace over doping. The Eraselet, a similar-looking
product which doubles up as an eraser, has sold more than two million units.

In the summer of 2010, Silly Bandz became a hit. They are plastic moulded into shapes such as
animals, musical instruments and letters, and worn as jewellery, but the emphasis is more on
collectability than creativity.

"Loom bands are bigger, "says Lutman "l would bracket them with marbles in the Victorian era, yo-yos
in the 1930s and hula-hoops in the 1950s. They are quite cheap, which helps explain their spread
around playgrounds. They are at their absolute peak now. Who knows what will be next?"

Source: http://www.bbc.co.uk/news/magazine-27974401
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Match the Phrase

EXERCISE
Look at the terms in the blue blocks and link it to the explanation
provided. Write the corresponding number in the space provided.
4 ____Ability to trade the way society chooses

___Why I choose A and not B

____What I want isn't what | have and what | want to keep
makes me happy which have alternative uses

___How much I am willing to give up to get the other thing

___Why did | get only so much and why at that price

____Is there anything | can do to trade for payment? E.g.
Draw a picture for someone

____Did I use the thing right away or do | keep it for a later
time

___ Why didn't Mom or Dad give it to me

____Why can't | just take what | want from

_____How many people are selling it and where would you

buy it?
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